Abstract This paper examines the context of Geoffrey of Vinsauf's Poetria nova and of its manuscripts and commentaries in medieval and Renaissance Italy. It is well known that, in Italy, grammar (Latin language and literature) was the concern of elementary and mainly secondary schools, whereas rhetoric was primarily a university subject (although basic introductory rhetoric also figured at the end of the secondary-school curriculum). There is little direct (and scant indirect) indication that Poetria nova was taught in Italian universities, but abundant evidence that it was used in schools. Such a school (as opposed to university) context suggests that Poetria nova was primarily used in teaching grammar, not rhetoric, in medieval and Renaissance Italy. The most important use of the text was teaching prose composition: how to vary sentences beyond the simplest wording and structure of subject-verb-predicate (suppositum-appositum) initially learned by grammar pupils, i.e. moving from ordo naturalis to ordo artificialis. Marjorie Curry Woods has written, "although there is growing evidence that the Poetria nova was used to teach the composition of prose, and especially,
possibly Italian manuscripts (indicated with a question mark). 1 This constitutes a striking group -roughly 40% of the surviving 200 or so manuscripts identified here by Marjorie Curry Woods. A number of these manuscripts were copied or owned by pupils, students and teachers, and many are provided with the type of interlinear and marginal glosses associated with educational use.
With an ostensible purpose of teaching the art of poetry, Poetria nova may have been originally intended as a new poetics to replace Horace's Ars poetica, a text referred to in the middle ages and Renaissance as his Poetria. 2 Verse composition, however, was not Poetria nova's educational context in medieval and Renaissance Italy. In the Italian commentary tradition, the text was associated with the prose writer (dictator): "Hic docet auctor quod dictator ad faciendum predicta non debet esse nimium festinus. Unde si quis blanditor det thema et petat rem sine mora, dictator debet petere spatium et consulere mentem suam et dicere illi, 'Tu es nimium preceps'"; 3 its "causa materialis est ars dictatoris facultatis"; 4 it pertained "ad instructionem dictatorum". 5 Bichilino da Spello, in his Pomerium rethorice (a. 1304), declared to his students that Poetria nova "pertained to the teaching of dictamen", relating the text to Bene da Firenze's famous rhetorical treatise, Candelabrum as well as to the practice of letter writing: "non solum Candelabri et Poetrie novelle doctrina, sed eciam ipsarum epistolarum practicacione continua de hiis, que ad doctrinam dictaminum pertinent". 6 It was compared to prose sermons: "sicut faciunt predicatores sermocinando". 7 Its subject matter was rhetoric, i.e. prose composition, as much as poetry: "tam rethores quam poete in hoc libro instruuntur"; 8 according to Giovanni Travesio, a late fourteenth-century commentator, Francischello Mancini, an early fifteenth-century commentator, Poetria nova was superior as a rhetorical textbook to Rhetorica ad Herennium:
Quia cum vidisset [Galfridus] Rhetoricam Tulii prolixam <ali>quantum propter copiam exemplorum confusam, <colligens> compendiose que utiliora sibi ad utilitatem scolarium visa sint, hoc opusculum sub brevitate composuit. 18 Mancini links Poetria nova particularly to letter writing: e.g. "In parte ista componit alium modum ampliandi materiam epistole"; 19 he also rewrites Geoffrey's verse story of the Snow Child (vv. 713-17) 20 in prose. 21 In a mid-fourteenth-century Italian manuscript of Poetria nova, Geoffrey's theoretical points are exemplified in prose by the copyist, who also wrote the commentary: Similarly, Benedetto da Cividale, a commentator writing in the first quarter of the fourteenth century, also illustrated Poetria nova with passages in prose. 23 Occasionally a more literal perspective on Poetria nova was taken in Italy. Most prominent here was Pace da Ferrara, who wrote a commentary on Poetria nova at some point between the late thirteenth and early fourteenth century. In his accessus, Pace declared that Poetria nova's suubject was the ars poetica, not rhetoric, and that it was erroneous to say otherwise: There is no reference here to writing verse: the usefulness of Poetria nova is, first, general knowledge of the art of poetry; second, acquisition of an elaborate writing style; third, delight gained from ornate and euphonious compositions and from the beauty of uplifting maxims. Pupils and students of Poetria nova would not take pleasure from their own crude literary efforts nor would they delight in their own laboured presentation of sententiae. What Pace means here is the reading of the great ancient poets whose elegant style and beautiful sentiments could begin to be appreciated through the guidance of Poetria nova. Geoffrey of Vinsauf was, so Pace suggests, providing a gateway to great literature, an introduction to 23 Guizzardo da Bologna, Recollecte, 29-30.
24 Cited from Guizzardo da Bologna, Recollecte, 44 (slightly different readings given here on the basis of London, British Library, Add. 10095, c. 108v). Woods, Classroom, 117 fn. 109, provides a different reading, based on Seville, Biblioteca Capitular y Colombina, Col. 5-4-30, including "cum quia rethorica", which is correctly read as "tum quia rethorica" by Losappio on the basis of the London manuscript. literary criticism, a first step on the path to appreciating and understanding the poetic masterpieces of antiquity.
It is telling that Pace identifies himself not as a rhetorician but as a grammarian. A note of possession on Milan, Biblioteca Ambrosiana, C 126 inf. reads "Magister Pax doctor gramatice et logyce qui fuit de Ferraria et nunc moratur Padue" 26 while in the accessus to his Declarationes super Poetriam novam 27 he declares that grammar was his mother discipline: "matrem grammaticam". 28 The subject of grammar in fourteenth-century Italy embraced not only correct latinity but also reading authors, culminating in the great classical poets. Spigliato di Cenne da Firenze, who taught grammar in Prato from 1359 to 1365 and from 1382 to 1384 as well as in his native city up to 1382 and then again from 1388 to 1389, used Horace's Ars poetica and Epistulae in his grammar school; Domenico di Bandino d'Arezzo, who worked as a grammarian in Florence from 1381 to 1399 and who taught grammar in his native city at the end of the 1390s if not earlier, frequently cited classical Latin poets in his teaching of grammar, as embodied in his textbook, the Rosarium. Another telling resemblance to Pace da Ferrara comes from Guizzardo da Bologna, who described himself as a "minimus donatistarum minister". 32 Domenico Losappio's emendation here from the manuscript readings of ʻdictatorumʼ or ʻdonatorumʼ is a convincing case of lectio difficilior, and his interpretation of the expression as an instance of topos humilis is equally persuasive. 33 The exact sense of ʻdonatistarumʼ is suggested by a document from Pescia dating from 1408, where a pupil learning to read Donatus was called a donatista: "salario floreni unius pro quolibet latinante et lib. tres pro quolibet donatista et sol. XL pro quolibet qui legisset alphabetum et seu salterium". 34 This terminology was repeated there in 1477: "a quolibet donatista et donatum adiscente solidos quatuor pro quolibet mense: S. 4". 35 The sense of Guizzardo's self-description is that he is the humblest of grammarians, teaching boys to read ʻdonatumʼ, i.e. the ʻdonatellumʼ, the most elementary grammatical text now known as Ianua. 36 Guizzardo's expression is hyperbolic self-deprecation, but what is clear is that he is describing himself, like Pace da Ferrara, as a grammarian. Pace of Ferrara's focus on Poetria nova as a grammatical rather than as a rhetorical treatise raises the question of the educational ambience in which Geoffrey of Vinsauf's work was read in fourteenth-and fifteenthcentury Italy. A leitmotif of Marjorie Curry Woods's Classroom Commentaries is the contrasting textual context of Poetria nova in Italy on the one hand, and in transalpine Europe on the other.
Although there is growing evidence that the Poetria nova was used to teach the composition of prose, and especially letters, throughout Europe, it is almost always copied with verse texts, often classical works, in Italian manuscripts, which suggests that it was also used there to teach the interpretation of literary texts. This situation is in distinct contrast with the central European tradition […] where the Poetria nova is found almost exclusively with dictaminal texts (treatises on the art of letterwriting model letter collections, etc.) and quadrivial works. 37 In […] central European manuscripts the Poetria nova is often copied with dictaminal works and/or with grammatical and quadrivial texts taught at the lower levels in the universities (almost never found in Italian manuscripts of the Poetria nova). 38 In central Europe the Poetria nova was often copied or bound with letter-writing manuals and collections of model letters (dictaminal material) but it is almost never found with such works in Italian manuscripts. 39
There is no documentary or archival evidence that Poetria nova was lectured on or commented upon in any Italian university, whereas "numerosi statuti universitari ne testimoniano la regolare lettura accademica, ancora nel secolo XV, in città poste al di là delle Alpi come Praga, Vienna, Cracovia, Erfurt". 40 It is to be wondered whether the lack of Italian archival documentation, on the one hand, and the grammatical/literary associations of Italian manuscripts of Poetria nova, on the other, might suggest that Poetria nova was not primarily a university text in medieval and Renaissance Italy, where grammar and the classical authors constituted the core of secondary-level school teaching but remained marginal subjects in the 37 Woods, Classroom, 95. 38 Woods, Classroom, 166. 39 Woods, Classroom, 169. 40 Guizzardo da Bologna, Recollecte, 52-3, referring to Woods, Classroom, 163-233. Woods (Classroom, 109) points out that "according to Paul Grendler there is no archival evidence that the Poetria nova was ever taught at an Italian university", and that there "is no mention of the Poetria nova in [P.] Grendler, Universities of the Italian Renaissance [Baltimore, 2002]" (Woods, Classroom, 109 fn. 68).
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Italian universities, which were dominated by the faculties of medicine and law (with a lesser presence of philosophy and theology). 41 It is, in fact, a struggle even to find positive indirect evidence that Poetria nova was taught in Italian universities. Bichilino da Spello, on his own testimony teaching in 1304 at the University of Padua ("Bichilynus Spelensis, vallis Spoletane de partibus, in Paduano Studio moram trahens"), declared to his students that he had been lecturing to them on Pace states that he had once prepared an imperfect commentary on Poetria nova; now that he is moving from his original grammatical interests to the new discipline of medicine, he feels he cannot leave his work on Poetria in such an imperfect state and so he has prepared a completed version. It is uncertain whether the earlier version of his commentary was connected with his university teaching; the completed version was prepared only on his move from grammar to medicine. It should not be assumed that every commentary on a text was directly connected with teaching. A famous example is Nicholas Trevet's commentary on Boethius's Consolation of Philosophy, surviving complete in more than a hundred manuscripts and quoted in numerous further commentaries and glosses on the Consolation in the fourteenth and fifteenth centuries throughout Europe. Trevet prepared the text while resident at the Dominican convent of S. Maria Novella in Florence at the beginning of the fourteenth century. His work dominated the teaching of the Consolation in Italy and beyond for the next two centuries, but there is no evidence or indication that he prepared this work for teaching. It became a standard work of reference for teachers and pupils, and it is arguable that such an exhaustive commentary was beyond the scope of the classroom or lecture theatre. 46 The same could be true of The fact that he received an annual salary of 100 lire, four times the normal salary of 25 lire usually accorded to grammar teachers in Siena 50 appointed through the Studio apparatus, possibly indicates that he was teaching in other disciplines besides grammar, as occurred in Florence in 1320 and 1321, where his appointment documents referred to him as "professori in arte Gramatice et in aliis artibus et scientiis" and as teaching "Graamaticam, Loycham et Philosofiam". 51 But there is no positive indication, unlike Bilichino da Spello or Giovanni Travesio, that he lectured at the university level on Poetria nova either in Siena or Florence, much less in Bologna or Padua, where there is no explicit documentation of Guizzardo as a university teacher.
In contrast, evidence abounds of Poetria nova as a pre-university school text in Italy. Florence, Biblioteca Riccardiana, 874 has this possession note: "Iste liber est Antonii <Arnaldi> morantis in scholis <Magistri Spiliati>" (c. 37v), 52 a teacher in Florence and Prato during the second half of the fourteenth century (see above). The words ʻArnaldiʼ and ʻSpigliatiʼ are writ- ten over earlier words; what the former, namely 'Arnaldi', covers is illegible, but the latter is superimposed over ʻfighinensisʼ, suggesting that a teacher before Spigliato had come from Figline. In Florence, Biblioteca Riccardiana, 682 there is the ownership note "Iste liber est <Alexandri ser Nicholai> populi Sancte Felicitatis ultra Arnum, morantis in scholis magistri <Antonii de Garbo> doctoris gramatice" (c. 50v). 53 Girolami delivered in Santa Maria Novella, seems to have had didactic associations with novitiates at the monastery of Ognisanti during the fourteenth century. 58 Florence, Biblioteca Medicea Laurenziana, Acquisti e Doni 438 (Italy, saec. XV 1 ) was copied and annotated by a number of contemporary hands in the usual school manner, including some interlinear vernacular glosses. Florence, Biblioteca Medicea Laurenziana, Strozzi 139 (Florence, saec. XV 1 ) is a schoolbook containing probationes pennae (cc. 42v-43v) and Latin verses written by an immature hand. Florence, Biblioteca Nazionale Centrale, Panciatichi 69 (Florence, saec. XV mid ) contains copious probationes pennae on the two front flyleaves; an immature hand wrote alphabets (cc. 34v-35v); a Latin-vernacular vocabulary list (c. 36r) was written by the only glossator, who provided the usual school-type simple interlinear paraphrases and basic school-type philological marginalia including the vernacular (c. 27r: "hoc opus" = ʻil bisognoʼ). Florence, Biblioteca Riccardioana, 874, a signed schoolbook (see above) also contains a puerile drawing of a crenellated tower (c. 37v). Florence, Biblioteca Riccardiana, 3600, cc. 49r-71v (Italy, saec. XV in ) is glossed on the first folio and beginning of the second with normal school-type interlinear and marginal glosses. Florence, Biblioteca Riccardiana, 3605 (Italy, cc. 31r-36v, fragmentary, saec. XV mid ) contains copious low-level school-type interlinear vernacular glossing and simple school-level marginal philology. 59 The explicit of Pace da Ferrara's commentary on Poetria nova as it appears in an inventory of a fifteenthcentury Friulian notary ("expliciunt Rationes supra poetria composite a magistro Pace scolarum dignissimo professore") means that, as far as this writer was concerned, Pace was a secondary school master: in innumerable archival documents dating from the fourteenth and fifteenth centuries, ʻscoleʼ is the standard term for ʻschoolʼ, 60 and ʻprofessorʼ was a frequent synonym for ʻmagisterʼ, 61 meaning schoolmaster.
A Pace of Ferrara, however, represented a minority opinion with his view that Poetria nova had poetry and grammar as its subject matter. Most commentators thought that Poetria nova was a rhetorical treatise, and it is at the level of introductory rhetoric that Geoffrey of Vinsauf's work occupied a decisive presence in the fourteenth-and fifteenth-century Italian secondary pre-university schoolroom.
In Roman antiquity there were two distinct levels of post-elementary education: secondary schools were under the charge of a grammaticus, 64 whereas the only institution of higher education known in the ancient Latin world was the rhetorical school, headed by a rhetor. 65 Grammar and rhetoric were regarded as two separate subjects. Quintilian saw the particular métier of the grammar master as "recte loquendi scientiam" (Inst., I, 4, 2). The key word here was ʻrecteʼ: the emphasis in grammar was on correct expression. Rhetoric, in contrast, Quintilian defined as the "bene dicendi scientiam" (Inst., II, 15, 34): 66 here the crucial term was ʻbeneʼ; the focus in rhetoric was on effective expression. The contrast was between using language, on the one hand, without error and, on the other, for compelling communication. This fundamental distinction between the two subjects persisted into late antiquity. For example, in Martianus Capella's allegorical De nuptiis Philologiae et Mercurii (ca. 410-439), where a separate book was devoted to each, Grammar appears as an old, grey-haired woman, carrying a casket of ebony that contains surgical implements to remove children's grammatical mistakes, whereas Rhetoric strides forth as a splendidly beautiful and tall lady, dressed in a gown decorated with figures of speech. 67 This same type of distinction between the disciplines of rhetoric and grammar persisted into the fifteenth-century, as is clear from a gloss in the school-level grammar course of Filippo Casali, grammar teacher in Tuscany and Bologna in the third quarter of the century. 68 Even in antiquity, nevertheless, there could already be found some interpenetration and merging of the two disciplines. Quintilian, who himself deplored this amalgamation, observed that in his day rhetores tended to disdain prepatory work, whereas grammatici wanted to move into higher levels of study; the result was that the first stages of rhetoric were coming to constitute the end of the grammar curriculum (Inst . II, 1, 1-3) . In later antiquity, it became increasingly common for the grammaticus also
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to teach rhetoric; 69 teachers were becoming fewer, and there was a tendency to confuse secondary and higher curricula. 70 For Alcuin, grammar and rhetoric constituted a seamless garment:
The authors' books ought to be read, and their words well impressed upon our memory. If someone has fashioned his style upon theirs, he cannot but express himself with refinement, however much he might try to the contrary. 71
Gerbert of Aurillac also saw an indissoluble link between the teaching of grammar and rhetoric. 72 With the growing specialisation of education in the twelfth century, the old boundaries between grammar and rhetoric tended to be resurrected. In Italy, rhetoric was transformed into the ars dictaminis, which became, beginning in the thirteenth century, primarily a university-level subject, whereas, with the rise of private and communal schools, grammar normally descended to the pre-university level. Nevertheless, given the assimilation, beginning in antiquity and reinforced in the early middle ages, of the two disciplines, it is not surprising to find that the first stages of rhetoric often found their way into the end of the grammar syllabus in medieval and Renaissance Italy. An early example of the penetration of rhetoric into the grammar syllabus in Italian schools is provided by Pietro da Isolella's Summa, probably datable to the second half of the thirteenth century. This school-level grammar textbook also contains a short chapter on rhetoric, called De dictamine in soluta oratione, 73 which, as is evident from its title, offers an introduction to the then fashionable ars dictaminis: in addition to furnishing a definition of dictamen, this brief section of the text mentions the letter and its constituent parts (salutatio, exordium, narratio, petitio and conclusio), as well as the different types of phrases, clauses and sentences (coma, colum, periodus, subdistinctio, clausula), besides touching on punctuation (punctum) and 60
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Le poetriae del medioevo latino, 45-68 cadential rhythm (cursus) -all principal concerns of theorists and teachers of ars dictaminis. This material is handled only summarily by Pietro, whose purpose here can hardly have been other than to provide a foretaste of a subject to be encountered later in the educational hierarchy. Such a generic treatment was probably of little immediate practical use to school pupils, but nevertheless in this chapter there was one topic that received a little more detailed attention: style. Here Pietro seems to leave the realm of platitudes and enter a more realistic and utilitarian world when discussing stylistic shortcomings and in particular faults of expression: some of these are simply formulaic repetitions of the well-known passage from Rhetorica ad Herennium (IV, 18), echoing pseudo Cicero's warning against consecutive vowels (e.g. "mala aula amat crimen"), overuse of a particular letter (e.g. "soleas in sola non sacras faciebat suas"), repetition of the same word (e.g. "cuius rationis ratio non extat rationi, non est ratio probare fidem rationi"), recurrence of the same ending (e.g. "infantes stantes, lacrimantes, vocifierantes"), dislocation of words ("nulla mulierum est vir"), and overly long periods. Nevertheless, other stylistic faults are not found in pseudo Cicero and perhaps reflect more immediate problems encountered by teachers in the work of their pupils, such as juxtaposition of undifferentiated words (e.g. "celebre studium maxime proficiat"), too many long words (e.g. "ex celebritate studiorum magnam commoditatem sapientes consequantur"), use of metre or rhyme in prose, following a word ending in ʻmʼ by one beginning with a vowel (e.g. "animam anxiam amo" or "bonum agnum eum"), or two sibillant sounds at the end and beginning of successive words (e.g. "ex sorte", "ars studiorum" or "rex Xerxes"); in fact, in listing these supplementary faults, Pietro refers to the views of "moderni doctores".
The order of chapters in Pietro da Isolella's Summa varies considerably among manuscripts, and so there is no indication of the point in the school Latin curriculum at which thirteenth-century pupils were first introduced to rhetoric and dictamen. Nevertheless, in one manuscript the above-mentioned chapter De dictamine in soluta oratione occurs at the end of the treatise, 74 and by the fourteenth century it seems that introductory rhetoric had come to represent a normal complement to the secondary grammar syllabus -a pattern that is suggested by a number of manuscripts containing Francesco da Buti's Regule grammaticales. In these copies Francesco's secondary grammar is followed by a set of Regule rethorice, 75 a work intended by Francesco for school use, as is clear from the preface, where he distinguishes between his textbook for children (rudes) and complete dicta- 
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men treatises by learned authorities. 76 Francesco chose his words carefully here: when speaking in terms of compilation and omission, he was implying that he had taken this text from fuller treatises on rhetoric and dictamen, and in fact his Regule rhetorice offer almost entirely an abbreviated version of Rhetorica ad Herennium's fourth book, supplemented by conventional material found in Italian artes dictaminis. Thus, Francesco states that his aim is to provide a guide to polished prose composition (exquisitum dictamen), which is achieved by three means: elegance, arrangement and appropriate ornament (elegantia, compositio, ornatus). 77 Here he is summarizing the formulation in Rhet. Her., IV, 17. Francesco devotes no more than a few lines to elegance, which he defines as purity of Latin and clarity of explanation, again a repetition of Rhet. Her., IV, 17, 78 and he then quickly moves through his second topic, compositio, which consists of a brief discussion of phrases, sentences, clauses and their punctuation as well as cadential rhythm (cursus). 79 The treatment here again is summarial, representing a formulaic synopsis of the traditional handling of these themes; similarly cursory and conventional is Francesco's short paragraph on stylistic faults, repeating the classic passage in Rhetorica ad Herennium (IV, 18) with one addition, which reiterates a fault also highlighted by Pietro da Isolella (ʻmʼ at the end of a word followed by a vowel at the beginning of the next this entire section is taken from Rhetorica ad Herennium: for example, the first colour, repetitio, is handled accordingly. 83 Rhetorica ad Herennium similarly provides the source from which Francesco extracts the rest of his treatment of rhetorical colours, 84 and it is therefore not unexpected to find that the remainder of Francesco da Buti's school-level Latin course consists of material drawn from conventional treatments of the ars dictaminis.
In several manuscripts, his Regule rhetorice are followed by a Tractatus epistolarum, 85 a work similarly intended for school pupils, as is clear once more from the preface. 86 This text offers a standard but relatively brief treatment of the parts of the letter according to the medieval doctrine of dictamen, concentrating, as was usual, primarily on the first two sections, that is, the salutation and the exordium, and giving only a brief mention to the narration, the petition and the conclusion. 87 Like Pietro da Isolella's chapter on dictamen, Francesco da Buti's treatment of rhetoric and epistolography is thus almost entirely derivative: both texts represent compendia of existing theoretical material, whether from Rhetorica ad Herennium or from existing dictamen literature. Abbreviation represents the main way in which these works have been adapted to the particular needs of school pupils, and so it is not surprising to find that, in comparison with his widely diffused and influential Regule grammaticales, Francesco da Buti's rhetorical and epistolary rules enjoyed a more limited circulation.
In contrast, together with its free-standing lemmatic commentary tradition, Geoffrey of Vinsauf's Poetria nova achieved a far more extensive diffusion in Italy than Francesco da Buti's secondary-school level rhetoric and epistolography -a fortuna due not only to its verse format, typical of other widely disseminated school-level texts such as Alexander of Villedieu's Doctrinale and Evrard of Béthune's Graecismus, but also to its far more extensive and original treatment of rhetorical stylistics. 
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Poetria nova is ostensibly a treatise covering all five traditional parts of rhetoric (invention, disposition, diction, memory and delivery), but its foecus is evident from the space allotted to the various sections: out of a total length of 2,116 verses, invention is only one among several topics rapidly passed over in the general introduction (vv. 43-86); the two succeeding stylistic themes, on the other hand, occupy the body of the treatise, with vv. 87-736 and 737-1968 dedicated to dispositio and elocutio respectively; in contrast, the remaining two topics receive less than a hundred lines each, with memory treated in vv. 1969-2030 and delivery in vv. 2031-65. Both Pietro da Isolella's and Francesco da Buti's school-level treatments of dictamen showed some emphasis on style, 88 but Poetria nova went much further: Geoffrey of Vinsauf in fact wrote a manual of style rather than a full-blown textbook on rhetoric, as is confirmed by comparison with classical rhetorical treatises, where the emphasis had been on invention: according to Rhetorica ad Herennium, invention was the most difficult part of rhetoric (III, 15), while Cicero in De inventione called it "princeps… omnium partium" (I, 9) . In contrast, Poetria nova's treatment of invention was limited to a few generalities and platitudes: plan thoroughly before writing (vv. 43-60); choose the appropriate material for the beginning, middle and end (vv. 61-6); take care lest any single part should blemish the whole (vv. 66-9); start honestly, continue strenuously and solemnly, finish honourably (vv. 71-6). In fact, the stress on style in this text was well appreciated in the later middle ages. The early fourteenth-century copyist of Florence, Biblioteca Medicea Laurenziana, Strozzi 137 provided a set of rubrics that highlight the overriding stylistic emphasis of the work. 89 In the Italian medieval and Renaissance classroom, Geoffrey of Vinsauf thus provided a manual on prose style in verse format for easier memorization; in fact, it represented the rhetorical/stylistic complement to Alexander of Villedieu's verse grammar, Doctrinale.
Poetria nova's treatment of style begins with the distinction between natural and artificial order (vv. 87-90). Although natural order may have been thought appropriate for purely grammatical study, it is now considered sterile, and the artful approach is regarded as more productive. Abandoning thus the natural accuracy learned at the secondary grammatical level, the pupil now acquires a capacity for artistic expression. Geoffrey then proceeds to illustrate how to amplify or fill out simple sentences, recommending duplication (vv. 220-5), Order of words, not of narration, is indicated when the terms ordo naturalis and ordo artificialis appear in a thirteenth-century text:
Scias itaque quod duplex est ordo, scilicet naturalis et artificialis. Naturalis ordo est, quando nominativus cum determinatione sua precedit et verbum sequitur cum sua, ut ego amo te. Artificialis ordo vel dispositio est, quando partes proprie transponuntur et pulcrius ordinantur, ut Petrum sincera dilectione prosequor et amplector. 94
A fourteenth-century passage contrasts simple grammatical exposition with rhetorical composition (ʻdictationemʼ), again in terms of the word order, not narrative sequence: 
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In constructione duplex est ordo, naturalis videlicet et artificialis. Naturalis est ille qui pertinet ad expositionem, quando nominativus cum determinatione sua precedit et verbum sequitur cum sua, ut ego amo te. Artificialis ordo vel compositio est illa que pertinet ad dictationem, quando partes pulcrius disponuntur; que sic a Tullio definitur: Compositio artificialis est constructio equaliter polita. 95
It is correct that Italian commentators glossed the above-cited passage in Poetria nova (vv. 87-100) in terms of narrative, not word order. The passage from the Aeneid referred to here (I, vv. 34ff) is an example of narrative reordering: the Trojans sailing to Italy are then observed by Juno, who gives vent to her previous anger. Similar are the comments by Guizzardo da Bologna, who gives the stories of Abraham and Minos to exemplify narrative reordering. 97 When it comes to concrete application rather than literal textual exeposition and exemplification of a generic passage, however, much of the advice given by Geoffrey's Italian commentators involves reordering and rewriting simple phrases and sentences in terms of a more ornate style. In practice, the Italian commentary tradition focused as much on words as on narrative techniques. For example, in the 
